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O U TC O M E ‘I Adults and the wider school community show a commitment to the CRC.
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RRSA Update

UNITED KINGDOM Spring 2024
"B e P Rights Respecting School Award at
Calthorpe

The CRC can give a powerful framework and a
common language fo help shape the ethos
and everyday practice of all schools,
EVERY aspect of school life in supporting
children and young people, is underpinned by
children’s rights
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Our School charter provides clear rights
respecting framework for both adults
and children and youn%hpeople about
how we respect each others rights. This s
displayed all across our school and on
our website.

We use the school charter within
refresher fraining and provided updates
of the progress of our RRSA journey.

This has been shared through
fraining for all staff & governors

* with parents via Szapp and workshops
Helping adults know and understand the CRC:

Displays for
adults/ staff
£, and visitors

Developing wider
community
awareness and
upholding of rights
via our

Article 23
Criren wom guabines rove

Parent
governor- Alan

Safeguarding INSET's &

Leamners Views Informing
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O U TC 0 M E ‘I Adults and the wider school community show a commitment to the CRC.

Development of whole school
: Co-production Framework
C O P ro d U C TI O n F ro m eWO rk fo r Co-preduction put simply, just means “working together to produce a product, service or activity.” The Health Foundation provides a working definition of co-production as an engagement
g O -I- h e ri n g | e O rn e r-S Vi eWS that relquire? USErs to t?e experts in their own |:ir|:_umstances am_:l capable of_ma_king deFisions, .whi.le prufessiclhnal.s move Trum being fixers to hcilitat_ors__ It values the idea that indi\.riduals_
have direct lived experience rather than enly relying on professional expertize in planning, delivering and reviewing services or support. Co-production is now accepted as key to developing
effective public services. It is about children, young people, parents and carers being treated equally and playing a more powerful role in the public services they receive. Co-production
should be considered as moving on beyond involvement, participation and engagement with SEND children and young peogple, parents and carers, towards something that is about people

who use SEND services being treated egually and having a more powerful rale in the services they receive, so that their experience of these services is more meaningful and mere in tune
with what they need [Birmingham SEND Local Area Partnership - Co-Production Framework & Charter, July 2022).

) i d e n 'I'i fyi n g 'I' h e C O m m U n i C O 'I'i O n The key thinking was “nothing about us without us”, that listening to and involving people using services is key to improving them, involving children, young people and their familias in

service improvements from beginning to end, and ensuring their voices can be heard and egually influential.

S |<| | |S Of T h e | e G rn e r It iz important to think about how we gather the views of our learners and the levels at which the learners are able to contribute. Often professionals need to make the decisions in the best
interests of the learners but it is important to ensurs that activities offer the opportunity for meaningful engagement as appropriate. Participation will vary between activities and
individuals, not all learners will want to be actively involved in school councils. The approach to participation will be affected by a lgarners age, developmental level, culture, level of

® H OW We S U p p O rT/ O p p O rT U n | TI es understanding, life experience and their functional means of communication i.e. haw they make their wishes known. At all stages it is important to consider the learners opinions and

feelings, including them as actively as possible, however it may not always be possible to fulfil the aspirations of the young people invelved and this will need to be discussed and explained

fo r g O T h e ri n g | e O rn e rS Vi eWS to the learners as appropriate. Consideration should be given to how a lgamers.views, wishes and feelings are gained, how can they be enabled to participate in decision-making to achieve

the best educational and lifelong outcomes.
N M At Calthorpe this framework is used to support learners to have meaningful invalvemnent in their support and provision such as:
« Tools to gain views
*  Pupil Voice
= Wellbeing Passports, Behaviour Support Plans
= EHCP

In order to appropriately reflect the learners at Calthorpe Academy, various sources were used to focus on levels of participation such as Involving Children and Young People with SLCN — A
Teolkit for Education (The Communication Trust, 2016), Seldom Heard Project {challenging Behawviour Foundation), “Stop, Look and Listen to me”™: engaging children and young people with

° E m b e d d e d W| T h | N T h e severe learning disabilities (February 2021).
AC O d e my D e \/e | O p m e n ‘|' P | O n To support the implementation of Co-Production at Calthorpe Academy we provide the following Universal Support for all our learners:
Personal Development Target - Saftensure reevat rescmces e vt 0 uppor ariction 3 tabie e for the it e
'| 1 | m p rove our Co- p ro d Sle .I.I on »  Well-being passports — the degree of active participation and co-production will vary dependent on the abilities of the individual learner
strategy (better pupil voice)”




O U TC O M E 1 Developmental approach to PSHE
g

Seaee I FIHE and RSHE achuem of wrk aims £ scuin chidren with

. ope
M OSt Ch | Id ren an d yO u ng peo p I e are fa mi I lar i St e e o e o i stage 1 PSHE stage 2 Supplementary
chidac raud = Curriculum PSHE Curriculum Curmiculum
Threush thars mzssr, chikiran wil ham hew &= oy safs and baaithn,
. . . bukd and mabtai succsashsl ralmicnhion and bacome active citzans,
with a wide range of Articles of the CRC. Non Subject A B p—
. . pecific section)
STAGE 2: PSHE/RSHE Curriculum Pathways
Leamers Leamers Leamerswho | Leamers who are Leamers who
P — Leamers who who are accessing are gccessing Increasing their are applying
R o derpinning fundamental understanding of P
2 Af Calthorpe Acagerny we balieve that pupls In our school ar ———— access PSHE engaging | " E . leaming in
SMSC Thoug,hi of the Week: Summer 12024 Qrowing Up In 20 Inereasingly CoMEEX Word, FrESEnarg many oo in the of leaming ed'emeqls of leaming different
posiifve and excfing opporunities, but SS0 many chalenges leaming g confexis
and risks. It s our 3im o o=iver 3 PSHE curmicuum that not onty fhfolfgh pre- I —
- Eid Al Fitr e Social Fid Doors Competition will tackle a @Ange of ksues, but equip them wih essential requisite skills (2.
) b Remember the ciitera s Kriowiedge and Skils nesded to kesp them safe and develop embedded in
Educaton «  Bonus points for leamers their Independent skills 10 be confident members of ther N N
ey ;ﬁ;i’;’:‘wwe - community. Our 5ehool \alues. are ambadded wihin our school fheir cumiculum
@ ints § - Offers
Commitment Chilcren's Righs Articles culure and UNOErpin everyining we do, wiimatety. our am is i
thak ore linkad 10,Eld. prepare al our pupils for a better future.
Voting shall fake place
wednesday 107 at lom Wi balieve It Is very Important for puplis i be given the 1oois o
Vo | be successul In thelr own fght, focussad on Shelr Indvidual
s¥engths. Through canstully planned and resourced |essons,
supporting social, moral, spifual and cutiural development, we
can provide fhem with the essenials of safeguarding lssuss and
en'o:mairgel—oem. '.-’:'e Encouage ;L:I:l; to begome g
aware, using 3 range of actve leaming ihat encouwrages sai- : - P
resection, gving 3 pupls a vokos and Lnderstanding of Gef. i Fou ndqhons Learning for Life Pathway-
5 our duty to develop their Indhvidual Idenities: and seif-esbeam for Life
while giving fhem the comsnos bo contribuée o socisty In order —
to be an acive and good ciftzen. Engugemeni
Alms for Life
e, WE aim to provide puplls with:
a class party on the Friday! ~Deveiop SpiNtualy, moraly, secially and cuturally;
.xr:mgég;‘;;:qu:;mlgm N —— . . .
g jop i o2 3 “resp 3
o e s s e cmecves and e Children are taught about a wide range of Articles
-Be, 35 MUch 35 possioie, Indspendent, rEsponsiie and actve h . i’
o of e 1 e s cmmrey - where appropriate.
o “o- . S
it i s 2 ste s ey ey — *We teach 4 key Articles explicitly linked to our
“To experience, form and maintain positive relationships;
-Ungesstand and manage Melr emotions;
*Have opponunities 1o consider ISSUEs which may afect thair SChOOl ChOrTer
oW Ives. andior the Ilves of athers. . . .
Aoqits 3 woe a0 vated e of devecgmentsy *We teach the wider Arficles cross curricular
appropeiate knowiedge and skils thal promote the three key
themes of family. friendship and saty.

where appropriate. (see PSHE curriculum
overview and curriculum rationales)

, *We teach assemblies linked to Rights weekly (see
e the calendars for SMSC Thought of the Week)

we

e : . sSurveys and ClA reviews capture an

e a1 een dsecoes g 3 o r T ok, S0GsRd improvement in the amount of Articles the

documents and suppart of extemna agencies INcuding:

N children are aware of/ exposed to
P-Lewel Desoriplons
The Rochiom Rewew (2016]

The HSPCC - PANTS — Underwear Rule, Children's metal heakh, Safe Circle.
The PSHE Assoclation- have camied out case siudles In a variety of SEMD school to assess
suitahilly. plannad by experiencad professlonais '

. B Saeaton Susse senees RIGHTS ! s
T RESPECTING | unicef &

e puplls wit: _

@im for a spiftucl,

ana anout different refigious maditions. A3 @ snaol we
folow the SMingnam Agreed Sysabus for Reigious

a' Oussianding SEND Prowision] s c H D 0 L s I UN[TED KINGDOM
I

Refgious Education 2022)




SEF, ADP & Policies

Departmental Action Plans for RRSA & RRSA Working Party with
Trust Schools

Learner Views and Student Council

Strand B:
Teaching

PBS Strategy and universal approaches (Capable
Environment Audits)

Curriculum Development- Rosenshines Principles of
Instruction & Walk Thrus

& Learning
through

ights

Safeguarding Strategy & Safeguarding in the curriculum review
(Online Safety & PSHE)

Curriculum- Speak out stay safe, MOVE, Sports Provision, Inclusion &
Identity

@ RESPECTING i unicef &

SCHOOLS : UNITED KINGDOM




In school children and young people

O ' ' I CO I\/I E 2 enjoy the rights enshrined in the United EMPedded Children’srights
Nations Convention on the Rights of the articles within our school policies
Child and used to review and amend
' our practice.

ADP We have identified which rights
are embedded within our ADP-
used previous RRSA review to

inform PD1
Leadership 1. Review and improve our CPD strategy. .
and 2. Plan successful integration of Oakland Park Schoal. LeaderShlp & Management:
Management 3. Strengthen our Local Governing Board. .
4, Formalise and develop our staff wellbeing strategy for the Academy. ArtICIeS 3' 28' 29
Quality of 1. Develop further our pedagogical practice using the Walkihrus and Rosenshine principles.
Education 2. Update and improve our Cumiculum for Food Technology, Compufing and Performing Arts. H H o
3. OF3TED based target: Design a pathway fransition strategy including o model to bridge the gap betwaen Qua I Ity Of Ed ucation:
cumiculums. Articles 3, 17, 23,28,29, 31
4, Based on data analysis for Summer 2, focus on underperforming cumculum areas and population of learners,
with a plan for improvement in performance
Behaviour 1. Attendancs focusing on our vision (To be above national averags]. . . .
and Aftitudes a. Action Plan for 23-24 BEhaVIour & AttltUdes'
. Ec:r1~_.r_ In’r_enrenﬁons based on previous data set Articles 3’ 5’ 18
<. Monitering target group
Personal 1. Improve our co-production strategy (better pupil voice].
Development| 2. Increcse parental engagement with home leaming. Personal Develo pment:
Articles 2, 3, 4, 12, 13

Calthorpe Academy - Policies and Documents (thrive.ac) i

:lsgi:’TE?:Tms i Unicef@

Calthorpe Academy - UNICEF - Rights Respecting School (thrive.ac) SCHOOLS | UNITED KINGDOM



https://www.calthorpe.thrive.ac/policies-and-documents
https://www.calthorpe.thrive.ac/rights-respecting-school

In school children and young people enjoy the rights enshrined in the United

O U TC O M E 2 Nations Convention on the Rights of the Child.

RRSA Lead has led a working party
and support schools within the trust
in initfiating their Rights Respecting
Schools (RRS) journey, aiming to
achieve the Bronze: Rights

‘ Committed award.
This process aligned with several
articles of the Convention on the

education partnership A

empowerment.

Departmental Reviews & Action

FOUNDATIONS EVALUATION: GOLD

RAG RATED OUTCOMES

STRAND A: TEACHING AND LEARNING ABOUT RIGHTS

"D FERENCE NAS BEEN MADE LFL EVALUATION: GOLD

RAG
RATE WHAT EVIDENCE DO YOU HAVH
RAG RATED OUTCOMES

CORLEY ACADEMY

. O  INCHESION ASpEeion Perseennos

STRAND A: TEACHING AND LEARNING ABOUT RIGHTS

, young

proved chid wel-bel

RAG | TOW HAS THIS BEEN ACHIEVED? WHA

QUTCOME AT GOLD RATE DIFFERENCE HAS BEEN MADE?
WHAT EVIDENCE DO YOU HAVE?

T SVEC TRoug o

facktate e vooe 3043 e schodt day and|

1. Chidren, young peogle | Most oidren and young pecple are
famia

CRC.
‘They understand the concept of duty

s andithe concepts of rights being

inherent. islienable, indisible, unversal

and unconditanal

Most ocren and young pecole

nd sustainable developmnt are Inkedto

Baginto & THE WARWICKSHIRE

Fields ACADEMY
School

s,
[ABls an s wider sehool somnity
showwa commitment to-he CRC.

POST 16 EVALUATION: GOLD
RAG RATED OUTCOMES

STRAND A: TEACHING AND LEARNING ABOUT RIGHTS 0018 |
it il CURRICULUM/ SPECIALISTS
FOW FAS THIS BEEN EVALUATION: GOLD

RAG
RATE AT RAG RATED OUTCOMES
WHAT EVIDENCE D)
T SWISC Thoug o e Ve

ouTCOME AT GOLD

Kingsbury Academy - Rights respecting schools award- Kingsbury achieves Bronze! (thrive.ac)

STRAND A: TEACHING AND LEARNING ABOUT RIGHTS

T Usstsa i3 st Ko 10 chikd a0 B0Us W use
1 work for mprovod chikd wolk g, school ergrovemset, gobal st and susiainass ing

S e | wiw e download.asp (thrive.ac)

rans. + Sl T Dovalopment of schaal comimurcation s
RBUES a the vider school commusity 1. Chidren, you Mt ciion and young paogie asa {Cesproducson modely sl mine (Communcaters
Show 3 commitment i the CRC. and ha e it v s of Arickes. of e

s ana
mnarees, malGnanis, ravstis, unisral

SR download.asp (thrive.ac)



https://www.kingsbury.thrive.ac/news-and-information/academy-news/rights-respecting-schools-award-kingsbury-achieves-bronze
https://www.wa.thrive.ac/attachments/download.asp?file=1191&type=pdf
https://www.bagintonfields.thrive.ac/attachments/download.asp?file=212&type=pdf

Relationships are positive and founded on dignity and a mutual respect for

UTCOME 3

National Story Telling Week

Learners Views — (student Council)

Kitchen Team & Student Council collaboration on menu

Intent: “Nothing about us without us”, listening to and involving our young people is the key fo improving our provision. Involving children, d eSig N |
young people ensuring their voices can be heard and equally influential.

Articles 12, 13, 24, 27, 31

UNICEF Rights Respecting
12 2 school Chart
I have the right tobe listened to Article 23: chool Charter Article 31:
Chidren with disablifies hove the Every child has the
right fo special education and s right fo rest, reicr, ing i i
s o e oy ondi o foie Workl_ng in collaboration
& [ | rights In this Convention, so that partin cuffural and creative to gain learners and
the it tofed ond shore  information Ty CON NOT RIMST Ies. oetiies I staff views to review,
(Global Goal 3, 4,10) [Global A410,11) improve and monitor
@ areas of the school
I SN R i : Implementation: i
e ap o ‘ . provision oo 15 IS @ P : Student Council
" o ot
[ A S Ll Hove  meetngs  tomoke the school better + Meet twice every half-term.
= At meetings, they will have the chance
L =Y i“i“ ®= to discuss and implement ideas that
P TR Ta—— - how schot could hglp improve the school.
naphe pupl fo be heathy, aﬁ-‘;ﬁmvwwm-\ = Thess might be problems that need to
- be solved or new ideas.
-tisten fo & respect the views of pupls T 2 ii’ )
-Buid postive, supporive relaionships with pupds }J < 1 LI ,© = _Conduct leamer surveys across
e e s Developing respeciful usten to whet  ciher  pupts ok 4 |eaming for Life Pafway fo gain wider
capable snveasnments to leam ot hi b lsarner views
et o Pl iy of f chidren relafionships een 3 R % = Data shared with school leaders- dota
learners and school - dioi hool i
- - B Welp o pon fun  doys used to improve school provision
staff- including those in = Members of the 3chool Council- ( I ' \ ’
Article 24: Article 29: non teaching posts Fa] . @ consulted on the changes that have mpdac
AT chilciren hove the right 1o The. Every child has e right 1o @ good a .gn o Y 1 taken place p Current &
best health care possiDie, safe quality education. Children should Help  puplz tolearn obout ther rights 1 N 1, Sf
water 16 crink, nutrfious food, @ be encouraged fo go lo achieve ex eps
<leon and safe em;gnmvnl, and Righas! levl thay con = ADP T +PD 1
informa N . 3 -
fo hefp them stay well Date: Agenda items Key staff £ e m Improsreggur co-
Global Godls 2,3,6,8) S00l 4, 8 o @ 7 production
A oy s sesman, oo Pl shers Prim T vty lostier
leaming - L
AT Winter Celetrafions Tom- LFL Extandad Lacd r = . Research into
ESE -1 ey
Fianning Interaith Celebrati Jenny from Ladywoed S p— . ractices to
st Fanring Natorol iory feling week vvdv::rim:mjgcmnnum HepP @ « 8 @e@ Zﬂher develop

Gichan Hafi- plan the coproduction for

leamers with

meny & Termie
Sor2 Review of schosl dinnen- share vizws survey otherieamen Laura - Dave & Alan complex.
Flanning Sid endchment day Laura W communication
nesds
Sumi 1 Slanring how fo rose awereness of chid sofefy week L5 Sofeguarding Use these
Port 16 plon prom Loura W- BSHE complementary
Sarar- Exended Lead practices o
ot develop a mare
Surn 2 Sian end of year celabrafion: EdendedleadTom structured
‘;::9 &_W“}"ﬂr;g B .. coproduction
i strategy to mest
the needs of all

lthorpe Academy | h

verbal ASD PMLD



OUTCOME 3

Relationships are positive and founded on dignity and a mutual

respect for rights

12 Features of a Capable Environment

Communication Wellbeing
[R— - . (" ettt Y
Positive social Support for Relationships with Choice Personal care Physical
Interactions Communication others and health environment
e000 0y ® ” A po Fer———
"M e 7|
Cognition Whole school context
Meaningful Consistent and Independent Mindful and Effective Effective s memn ) ) !
activities and predictable functioning skilled staff support forall | organisational i T
Learning environments staff context
K [ N / -
()

L

@

Communication

Wellbeing

Engagement for life Capable Environments Audit —Universal support
Benaviour appens 8  esuftof the nteracton benween  person Bnd her envicnment. A5 par of 8PS appraach, adapting the environment (bothhe
i i i i lity of life and also instances of i k

Class: E1
staff: Ethan, stacey and Lisa

always responsive.

ined by social

280 s gi ively throughout the | 3 uced i positive

day interactions are provided

Leamer is mor fikely to cope with
thy

¢ of staff (keywarker).
* We respond fo all otfempts fo We also take our leamers out on =

commur

fion hrough | By staff 4

a ut
expecting or insisfing upon &

respense
* We support postive aduit ana peer
fo pasrinteractions

Support for
hs -

%

and i i means of
o Means—way of <communicating

communicating They can be avoided or reduced if

the learner i ble to exprass what

different techniques ta help support
our learners when it cames 1o
‘communication such as commurication

boards ta makz 2 chaice whan deciding

CRC Articles Accessed

Article 3: Best Interests of the Child

*Prioritising Well-Being: Ensuring all actions and decisions made
regarding behaviour support are in the best interests of the child,
promoting their overall well-being.

Article 12: Respect for the Views of the Child

*Involving Students: Actively involve learners in the development
of their behaviour plans and respect their views and preferencesin
decision-making processes.

Article 23: Children with Disabilities

*Inclusive Support: Providing appropriate behavioural support
that accommodates the needs of children with disabilities,
ensuring they can participate fully in school life.

Article 28: Right to Education

*Enabling Learning: Ensuring that behaviour support strategies
help maintain a positive learning environment, enabling all
learners to access and benefit from education.

Article 29: Goals of Education

*Holistic Development: Promoting the development of learners'
personalities, talents, mental and physical abilities to their fullest
potential through supportive behavioural strategies.

Calthorpe Academy - Behaviour Support (thrive.ac)



https://www.calthorpe.thrive.ac/behaviour

UTCOME 3

Contents
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1. Learring and Memory
Skills for the life we want 2. Cognitive Lood Theory
3. Principies of insfruction in SEN (Taken from Rosershine)

What?

Strategies 1o support feaching and Ie(’nng 10 be explored as part
of

prochice.
Thare i o Harechy Baween sicloryes bl & cosechon of ideas
fo mest g range of leamers needs

Pedagogical
Development

(Using Adapted Teaching Walkthrus and
Capable Environment Framework)

"
TEACHING tl:
WALKTHRUs .= Referto Teacring ond Learring framevce - nstuctiondl
Cooaching

CRC Articles Accessed

Article 3: Best Interests of the Child

*Implementation: Ensure all instructional strategies prioritize the best interests of
the child, focusing on their educational and personal development.

Article 12: Respect for the Views of the Child
*Implementation: Incorporate student feedback in lesson planning and adjust
teaching methods to accommodate their preferences and needs.

Article 23: Children with Disabilities
*Implementation: Adapt Rosenshine’s principles to meet the diverse needs of
children with disabilities, ensuring they have equal access to quality education.

Article 28: Right to Education

*Implementation: Utilize effective teaching practices to ensure all students receive
a quality education that meets their needs and promotes their academic
achievement.

Article 29: Goals of Education
*Implementation: Promote the development of students’ personalities, talents,
and abilities to their fullest potential through effective instructional practices.

respect for rights

_m;u-h = fopping your H—'
=W

S raemunn o T cr £ brin aher aie g emotos Sermter

tland Madel of the Beain

o & e e crarges 100 7oy e | ey oy be more et o o ety
e o oy, o

o o i« bl o Ge-ascatale ine thcaton and

Coreguiston & anen an a1 Ao & emalionaly ‘egualed et an VS 10 oI i leows of
Spreguiasion Co-

Dong s

aup00n by

Tl e

pame

The process of leoming new words needs 10 be considered delberalely ond expiicitly os port of
feacher instruction.
Leamers with the weakes! pdor knowledge and most imited vocabulory will find this more
difficult; new words do not just ‘sink in',
mmudobwhptocﬂce mmmmmul«wmm

delberate voc

Relationships are positive and founded on dignity and a mutual

BUILDING
FLUENCY

SAY IT AGAIN
BETTER

WALKTHRUS




Children and young people are safe and protected and know what to do if they
O U TC OM E 4 need support.

Learners view on Safeguarding

Learners's Voice
Safeguarding

Duty Bearer Actions:

Does school teach you about diversity and how to respect
others choices in life?

Does the school help you to stay safe online when using the
internet?

s g o ¢ Reemphasis of Speak Out Stay Safe within Safeguarding CPD for staff in
Do you see bulling nschool? — relation to the context of Peer on Peer abuse in our seffing & referral
D0 you knovwwho o talk o something i worrying you? orocess for staff
e e ¢ Anfi-bullying week- bullying is to be addressed within assembilies in
Positive views Uncertain/variable  m Negative views learning for Life with the emphasis of NSPCC's Speak Out Stay Safe
framework and PSHE Stage 2 lessons.
e (Odd Socks day- whole school enrichment event

Do you feel safe in school?

ADEMY

g2 & 2

Pupil Voice Safeguarding Questionaire Our r|ght5 P —— Todi — P
Wecan will ba abla ta halpysu find & Tha Uadu;':‘nd..tms;;amm
Oesignated Safeguarding Lead A
? i‘k? & Deputy DEL (ostier Telephore: 0121 503 1688
How doyou feel? . » - Emsrgeney cut-alhaurs
T e What should vr:\u do if you're worried Telephone: 0121 675 4806
?  ga weall a5 peliins in our staff rasm about a child/young person? e
LY & .o e 1 pelicn 101/ 93 |if 2t immedinte risk)
Doyou feel safe inschool? |

* IFyou ara 3 membaer of staff, you must report your concem to Deputy D5L or the DSL (Motes of concern are in the SMT/SLT office)
= If you are a parentfeaner of visitor, please speak to amy member of staff and they will help you find Deputy DSL or the DSL to talk to about your concern.
. ‘ ‘ < L * Calthorpe satellite st Weverley & Belgravia School have on-site deputy DSLs 1w support you if you cannet contact a DSL/Deputy DL at Calthorge.
Doyou know who to takto If something is womying oo I +

s ACADEMY

Safeguarding and Pastoral Team

Bomtlyin / S Please note that you can contact the DSL or Deputy D5Ls for ANY concerns you may have.
s Wl B “ Q

P e e ey Staff Badges and Lanyards

-0
el 6 « 61 (@@ \m
®

Reminder to all staff to wear your badge in a way that is visible  this helps to safeguard
students by helping us understand who is on site.
Do not lend your badge to other staff or visitors to use.

/
| ) I.B
A — D> Visitors who do not have 3 DBS will 3 il A f o
n 3 g L) K require supervision at il on times on site. =
£9 1) Y 38 -9 4 e A This may include parents, learner siblings
PR~ v jﬂ . f;f s g i o i Q& and contractors for rapais Laura Lee Maunir Meghalsi Masurns Rajwani Micola Benjamin Sadla Haftz
‘ hve
.z hool 1w 4 . .

?2 k@ @ WA

Are odults (Staf) helping you with bullying?

. Safeguardirg Data maragement
N Safe ared Well Checks
Offsita provision Allagations against staff/adults Family support SENCD
pervisi h a5 NHS staff who h:
provided their DBS information and Agency Sabegaarding coordination Single Point of Cantect {SPOC) : Early Ml conrdination Destinations /Racard Transfar Eary el Sumart
staff {TA's or Teachers). Ext: 165 Prasunt Fafe and Well Checks EHCPS

G151, also respansible for: Daputy 05l alsa responsible Deputy D5L alse respansible Daputy D5L slss respensible Gaputy D34 also responsible for:
Visitors who have a DES don't require Pastoral Lead far: for: foe

et 165 Exi: 135 Ext: 188
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O U TC OM E 4 Children and young people are safe and protected and know
what to do if they need support.

Online Safety Review - ghas 2F et Online Safety Incident Reporting Flowchart
We conducted an Online Safety Review of T .
o o s et o o s £n something on a sc

ate, ach

our policy and processes.

ACCESS TO
INFORMATION

Nome Clane g A Report it immediately to a DSL

iy Article 17 — —
Every child has the right to reliable information from the The incident will be Actions will be outlined
\ AS. ',p s ‘ media. This should be information that children can dod by 2 DSL on the
" ’ understand. Governments must help protect children from fety Incident
SVER. VI VS S T IR (I materials that could harm them P .

The concern will be

A
Online safety incident log

E . z’ G‘.f’ : Deseription of the incident Action taken
// L Date: (Where. Who. How. What) (Safeguarding? MyConcern?) Name and signature of staff member recording the incident
- __E____U‘.!Q’ = 2 s " 20022024|C rowsing online, chatting to stramgers on Imstagram Adssiama Ry \OORL |
2 B w b
i e omcn / | Viewing cartosn PONMI whi ch has imappropri ate [ sexual) u‘ e Adsiama Ry (OO | Sansect i e conceen
" 3 M HE‘IZDZQ‘ content on :(nuTube 3 AT ot 000 41 VT e e ST
‘2 /& |
W Weme onnet o Yo \ No
e 3 o o ”
+ 28 =Y o @ | Why did we .do the review? _ . .
s el See e . We noticed an increase of parental support RSHE referrals in relation to online safety at pont oy
o Me
| w @ HO®: H? nome . L . ylts 9oMes
o e m, wiay s s o (g - & . To ensure the policy was inline with Statutory guidance for RSHE and KCSIE N osh

Impact:
. Learner voice: Online Safety Survey identified learners levels of understanding of online

safety and how to speak out and stay safe. Learners views were used o review the
online safety section of the PSHE curriculum. Curriculum development of how to stay
safe, mental health and wellbeing & screen time

. Referral system in place for staff to follow & monitoring

. Staff Online Safety tfraining delivered by DSL




UTCOME 4

Steggy likes to hold hands and touch his friend
é Pantosaurus but Pantosaurus does not like to be
l\ y touched. Is there anything that Steggy could say or
ND STAY SAFE, ask Pantosaurus about holding his hand?

* LIKE PANTOSAURUS
|FWW“ > Iii

\.I
LWAYS Y" m““‘ o o
m ov Pantosaurus doesn't want to be touched by Steggy.

NO
o MEANS - Is it alright for Pantesaurus to not want to be

touched?

TR

-« What could Pantosaurus say to Steggy?

ﬂm ’\”\' sET "““
SoMﬁON

g

CRC Articles Accessed

Article 3: Best Interests of the Child

*The "Talk PANTS" campaign prioritises the safety and well-being of our
learners, ensuring their best interests are always considered by teaching
them how to protect themselves from abuse.

Article 12: Respect for the Views of the Child

*Encourages our learners to voice their concerns and express their
feelings, ensuring they are listened to and taken seriously.

Arficle 13: Freedom of Expression

*Supports our learners’ right to seek, receive, and impart information
about their bodies and personal safety.

Article 19: Protection from All Forms of Violence

*Directly addresses the need to protect children from sexual abuse and
exploitation by teaching them how to recognise and report
inappropriate behaviour.

Article 34: Sexual Exploitation

*Provides learners with the knowledge and tools to protect themselves
from sexual exploitation and abuse.

Children and young people are safe and protected and know
what to do if they need support.

SAFE!

PROMOTING SOCIAL SAFETY

TALK TOUCH TRIANGLE g‘

No Consent

] - IE2NNAEANEUSEE |
ﬂﬂﬁ“_—l[; [l Close friend
d-ANNAREEEE

m-ﬂiﬁiu
mide ho(fo] |
sidelAR] |

ﬁ - .| IL‘: " ’ "\7¥_l ) Private Special Hug Change Clothes

-
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A Curriculum Guide of Mental Health & Wellbeing at Calthorpe 2023-24

1.

b wn

Statutory Guidance- where it sits within our ethos

Teaching about Mental Health and Wellbeing

Where Mental Health sits within our PSHE offer within Curriculum Pathways
Resources

Mental Health and Wellbeing Support for Staff

*Updated guidance (PSHE Association 2021)

¥
AR

Parents Views Surveys Autumn & Spring Data 2023-24

Agree 1 don’t know

Aut Spr Aut Spr Aut Spr

My child is happy and feels safe
at this school

96.6% 98% 0.6% 2% 2.8% o

Do you think the curriculum is
appropriate for your child?

92.7% 95% 0.8% 1% 6.4% 6%

My child makes good progress
at this school

92.4% 93% 0.8% 1% 6.7% 6%

The School responds to any
concerns | raise

95.8% 94% 2.0% 2% 2.2% 4%

Most children and young people describe how the school
provides information and support for a range of physical,
mental, social and emotional needs.

TEACHING AND LEARNING THROUGH
RIGHTS — ETHOS AND RELATIONSHIPS

Mental Health and Wellbeing Support at Calthorpe

Individualised Suppert Plans:

= EHCP Targets): Each student has o EHCP that includes goals for their mental health and wellbeing,
tailored to their specific needs.

Wellkeing Passpasts: Each leamer has an individualised wellbeing passpert to focilitate their voice
and meet their needs

Therapeutic Inerventions: Access to therapies such as speech ond language therapy, cccupational
therapy, physiotheropy and referral access to external ocgencies for counselling services or support

Specialized Staff and Training:

* Qualified Professionals: "We employ trained professionals including Senior Mental Health Lead,
access to Educational psychologists, Specialist Positive Behaviour Support Staff.

* Ongeing Training: Confi prof
informed care, ond disability awdreness.

| development for staff on mental health issves, trauma-

Inclusive Environment:

*  Safe Spaces: Provision of quist areas or sensory rooms, sensory circuits within classes where students
can refreat and manage stress or sensory overload.

Suppert: Imp!
support for emotional regulation.

« Pasitive Beh ting strategies that promote positive behaviour and provide

| and < ity Invel 3
*  Family Suppert Services: Offering counsalling via Malachi and workshops for families to help them
suppert their child’s mental health.

. ity Desr hiws: Collab

v ting with local health services and orgenizations to provide
comprehensive support. Access to weekly FTB Clinics held ot school with trained Learning Disability
Nurses.

Mental Health Programmes:

* Social and Emetional Learning (SEL): Programs that teach studants skills for managing emotions,
sefting goals, establishing relationships, and making responsible decisions.

Peer Support Systems: Initiatives such as buddy programs or peer mentoring to foster a supportive
school community.

At Calthorpe children’s social
and emotional wellbeing is a
priority. Our learners must learn
to develop healthy lifestyles.

CRC Articles Accessed

Article 2: Non-Discrimination

*Ensures that all children, regardless of disability, have equal access to mental health and wellbeing
support without discrimination.

Article 3: Best Interests of the Child

*All decisions and interventions are made with the child's best interests as the primary consideration,
ensuring their overall wellbeing.

Article 6: Right to Life, Survival, and Development

*Supports the child's development by providing mental health services that contribute to their holistic
growth.

Article 12: Respect for the Views of the Child

*Encourages students to express their thoughts and feelings regarding their mental health and wellbeing,
ensuring their voices are heard and considered in planning their support.

Article 23: Children with Disabilities

*Directly supports children with disabilities by providing tailored mental health and wellbeing services that
promote their full participation and development.

Article 24: Health and Health Services

*Ensures children have access to necessary health services, including mental health care, to attain the
highest possible standard of health.

Article 28: Right to Education

*Facilitates access to education by addressing mental health barriers that might hinder a child's ability to
learn effectively.

Article 29: Goals of Education

*Promotes the development of the child's personality, talents, and mental and physical abilities to their
fullest potential, including emotional and psychological aspects.

Article 31: Leisure, Play, and Culture

*Supports mental health through the provision of recreational and cultural activities that contribute to
emotional and social development.

ForwardThinking e

Birmingham




Most children and young people describe how the school
O U TC OM E 5 provides information and support for a range of physical,
mental, social and emotional needs.

CRC Arlicles Accessed:

Article 23 (Children with Disabilities): MOVE directly supports this article by ensuring that
children with disabilities can enjoy a full and decent life in conditions that ensure dignity,
promote self-reliance, and facilitate active participation in the community.

Arficle 24 (Health and Health Services): The programme aligns with the right of the child to
the enjoyment of the highest aftainable standard of health by promoting physical activity,
which is essential for maintaining health.

Article 28 (Right to Education): MOVE supports inclusive education by providing the
necessary fools and strategies for learners with disabilities to participate effectivelyin
educational activities.

Arficle 31 (Leisure, Play, and Culture): MOVE ensures that children have the opportunity to
engage in play and recreational activities, which are vital for their development and well-
being.

Silver: rewards a
great standard of
MOVE provision that
Is sustainable and
has whole-school
commitment.




Nearly all children and young people
interviewed describe how everyone is included
and valued and can describe how becoming

OUTCOME 6

rights respecting contributes to this

Achievements

Usical Activi™

‘Extensive opportunities for
young people to develop
leadership skills and gain
other appropriate
accreditation to support
their transition into the
wider workforce and adult
life!

Sue Wilkinson - AfPE

Showing a commitment to
developing their PE, School
Sport and Physical Activity
(PESSPA)off for improved pupil
health and wellbeing’

Sport Birmingham
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Calthorpe Academy has
taken part in over 8 Inter-
competitions through the
schools games in the 20/23
academic year against other
schools in the partnership.

School Games application

Enhancing physical education provision and improving access to sport and physical

Enhancing our physical education provision
and improving access to sport and physical
activity Calthorpe has been essential for the
holistic development of our learners. By
aligning with key CRC articles, we ensure
that it upholds the rights of children with
disabilities, providing them with the
opportunities and support they need to
thrive physically, mentally, and socially.

CRC Articles Accessed:

Article 23: Children with Disabilities

*Inclusive PE: Ensuring that children with disabilities have access to inclusive and
adaptive PE programmes that cater to their individual needs.

*Promoting Participation: Encouraging full parficipation in physical acfivities,
confributing to the child's overall development and well-being.

Article 24: Health and Health Services

*Physical Health: Providing opportunities for physical activity that promote physical
health and help prevent lifestyle-related ilinesses.

*Mental Health: Recognising the role of physical activity in supporting mental health
and emotional well-being.

Article 28: Right to Education

*Access to PE: Ensuring that PE is a fundamental part of the educational curriculum
and accessible fo all students.

*Quality Education: Providing high-quality PE instruction that is tailored to the needs of
SEND students.

Article 31: Leisure, Play, and Culture

*Play and Recreation: Ensuring that all children have the opportunity fo engage in
play, recreation, and leisure activities, which are crucial for their development.
*Cultural Participation: Promoting inclusive participation in cultural and sports activities,
fostering a sense of belonging and community.

RIGHTS '

activity in school (publishing.service.gov.uk)

RESPECTINGE Unicef@

SCHOOLS

i UNITED KINGDOM
I


https://assets.publishing.service.gov.uk/media/65fd68f9f1d3a0001d32adbc/Enhancing_physical_education_provision_and_improving_access_to_sport_and_physical_activity_in_school.pdf

OUTCOME 6

Interpathway Inclusion

N,
‘9&4 CALTHORPE
ACADEMY

Skills For the life we want

Inter Pathway Cohesion
(IPC strategy)

The school is actively working towards (or is sustaining) a

download.asp (thrive.ac)

download.asp (thrive.ac)

Calthorpe Academy - Academy News (thrive.ac)

strong culture of inclusion and is able to show how this is
underpinned by non-discrimination.

July 2024 we have maintained our IQM Flagship status during our recent
review of the end of our 3 year inclusion project which had focussed on
the following developmenfs:

1. Continuing to working with employers to make reasonable
adjustments for learners with SEND

2. Creating further opportunities with local mainstream provisions for
themes related to sports, arts, enrichment, charity days, and
rights respecting.

3. Supporting other providers and sharing good practice

4. Further developing our Curriculum Pathway Strategy using
research informed practice to inform our offer and CPD of staff
at Calthorpe

As an IQM (Inclusion Quality Mark) Flagship School, a prestigious
accolade that highlights Calthorpe’s exceptional commitment to
inclusivity and educational excellence. The IQM Flagship Status is
awarded to schools that demonstrate not only consistent high
standards in inclusive education but also a wilingness to share best
practices and contribute to the wider educational community. This
achievement reflects our dedication to ensuring every learner,
regardless of their background or abilities, has access to high-quality
education and support.

::sﬁs':’gmms i Unlcef@

SCHOOLS : UNITED KINGDOM



https://www.calthorpe.thrive.ac/school-news
https://www.calthorpe.thrive.ac/attachments/download.asp?file=335&type=pdf
https://www.calthorpe.thrive.ac/attachments/download.asp?file=368&type=pdf

UTCOME 7

CONVENTION

ON THE RIGHTS OF THE CHILD

i@{?} =3

have aright to on identity

FONOQN

A Passport about me

A\ '5 CALTHORPE
“\ys ACADEMY

Skills For the life we want

In line with our Stage 2 of
the PSHE Curriculum we
have developed The
World Around Us resources
and schemes of work
which develop learners
understanding of their
identity and learning
about protecting

identity on-line (e-safety)
in communication on and
offline.

This has helped to enable
learners to develop their
self awareness, identity of
where they live, different
types of families of their
peersin class and who
can help them within the
school community.

This has helped learners to
readily apply the skills and
knowledge they have
learnt and apply it to their
everyday contexts an
understand the contexts
of their friends around
them. E.g. Learners
making self referrals fo
DSL's

Nearly all children and young people explain how they
play an active role in their learning.

i
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_ e N
5 .
- 5 Learners in each curriculum
U s h s pathway are decorating their
E— L pathway banners for our
summer carnivall
(Bl ]i=za.2
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This isa drawing of me LJ = fhe | LAY WQ_
([ i= e |[MED 4
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— 3 ||| B = |
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1.8
A7 ez &
people who help  me
g r & Curriculum in Action Reviews:
TR (@ Learner’s views are consulted during the
= - rocess of reviewing the curriculum
e e @ L° 2




o @ FFL- Development of My Outdoor School and Learner Voice

EFL- Development of Expressive Communication and Learner Voice

LFL- Zones of Regulation Self Regulation Development Respecting Learners Views

eaching

Impact of Student Council & Learner Voice Strategy for School Improvement

Learner Views for LEA SEND Consultation

Sports Leaders & PE Provision Development

Lec:rnin?s

for Righ

Local and Global Citizenship

glfﬁsﬂinmsu Un|Cef@
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O UTCOM E 8 Most children and young people describe how their Foundations for Life
participation has a significant impact on school 1 o8
improvement.

Social skills and self-
regulated behaviour-.

/ e \

/' e

/
X 1/

Experiencing |~ Enioyment

Birmingham & B el

Black Country W’

wildlife Trust N\ Welbgng " Msinmert
Impact: i \cong'c‘lgnce y y

Learning in the natural environment
(LINE) on the learner attainment and
personal development. In addition,
learning in the natural environment can
bring improvementin other key
desirable outcomes such as: ahe sims tolise every

available space in the
. . outdoor learning
Social, Health and wellbeing environment to stimulate
learning and facilitate the
generalisation of skills

Figure 15: The pathway to raised attainment through outdoor learning

° Connection to nature learned in the classroom.
This is important for the
° Concerned active citizens leaneis pernl

development and mental
wellbeing.

° Socially confident and
connected learners

o Resilience Personal Development
Learner Engagement Term 1 Term 2 Term 3
° Enjoyment of lessons Exceeded | Achieved Exceeded | Achieved Exceeded | Achieved
° Engagement with learning Num % |Num % Num % Num % |Num % Num % Num % |Num % Num %
° Behaviour Overall
o Overall | 24 |286] 50 [s95] 10 [129] | 28 [333] 48 |[571] 8 [9s2| | 15 |179] 56 [66.7] 13 |155]




Most children and young people describe how their
O UTCOM E 8 participation has a significant impact on school
Improvement.

The Matrix was inspired by important research that came from a Elizabeth Bates and her colleagues. This approach considered what the child achieves by communicating
using many different behaviours, rather than just looking at speech.

Another influence was Heinz Werner and Bernard Kaplan. They viewed the emergence of symbolic communication as a developmental process that is a natural outgrowth
of early relationships between mothers, infants, and the objects or events in their environment. The Matrix was developed using these principles, paired with extensive —

' “\J { '~ | \
hands-on clinical research involving individuals with complex communication needs, their caretakers, teachers, and speech language pathologists. E N g lo| g me ni- f or Lif e

COMMUNICATION
MATRIX

vt b m et e e

1a. Pre-Symbolic -
Unconventional Communication ==

Unintentional or reflexive
actions

1b. Pre-Symbolic s
Unconventional Communication

Intentional actions,
not intentionally communicative

i “Mly training has helped me to understand how the learners communicated
s differently and it really supported my practice” ECT E1 ’
SRA 7!11’)

A

2a. Pre-Symbolic ® L o |2b Pre-Symbolic . D
Intentional Communication 9 pre-sy ional Communication . 0

“I now understand how the learners are expressing their feelings. For example, When Child | used to go into his standing frame he
T I T R would cry, but now I know how to prepare him for his routine and when he expresses that he wants to come out I listen to him. Over

time he has learnt that | understand his communication and this has led to him now standing for longer” E2 Teaching Assistant

Intentional early symbolic

Impact:

+  Communication approach is streamlined (assessment/ wellbeing passports/ meal fime plans)

* Increase in pupils independent expressive communication- active participants in learning

+  Staff are trained to understand and more receptive of learners expressive communication skills are easily
| P | identified & confident of strategies to apply

3a. Symbolic Communication 2
Use of

communication communication

| |3b Symbolic Communication

Sprin

Summary Table - Social Interaction Summary Table - Cognitive
OnTrack Not On Track OnTrack Not On Track
Number % Number % Number % Number %
Overall 38 80.85106 9 19.14894 Overall 38 80.85106 9 19.14894




Most children and young people describe how their
participation has a significant impact on school

UTCOME

Relationships Managing Feelings
The Zones of Regulationis based on years of field-based clinical : Progression Sleps Teaching Ideas s Esueoton 5 ans
experience by program author, Leah Kuypers. who saw a need to teach A o
regulation showinglearners ways to connect and apply skills in context, T T e
while incorporating theories, best practices, and evidence. All of this ER e e Fppy, | man:
. . . feelings. SQSAEE! - Stage | /step 1.H Concept: Happy | sad,
culminatedin The Zones of Regulation.  Tobeatis reponsuih SoSAFe—Sfage I/Sep 1 Concept: it | feeias, | Reloonsioe
cunosi imuli al feelin; NSPCC — Speak Cut 5i Safe feel, Families ar
happy and sad. J Explore acﬁvmis fhat maksyme happy. good, not | people who
. teh i f he o] k at picture f he fsad fe d, fe
The Zones of Regulation methodology and teaching approach is built a3 aces o Moges crombat. | o o e B wee |
g gy g pp o « Tosort happy and sad facial ZTones- of reguiation- be supported fo identify body, Caring
upon leading neuroscience and cognitive theories, integrating evidence- g I | e Rl [N s
. . =] d sad thr h d igns. s Emoti olll ing ir portant, | R Hul
based practices: 9 5 T e | o EMAT e s | e | [
f regulatic fic tural terials. th his,
Social and Sl S e P i e mens wit e e | L oo
Emotional —_ cor taking happy and sad selfies on the relationships
i i Re H
leg:,_')"g £ . R photos of happy andsadonfo | Shoumeul | Being safe
‘@ the zones. UmM\PSHEY,
»  Matching photes of happy and sad STAGEZ | Health
Positive < « Using happyfar;]d sad lolﬁgop ;ﬁck to M y Msr?bfalf
o communicafe hgj ‘and sad. Ci wellbein
Wellness ::e"l“" a « Sharing books e dores matching Saces d
leaith (] haoppy and sad to the characters. Resources | Infemet
= = Watching fy programmes idenfifying A\Relations | safety and
ﬁ happy and sad characters hips harms —

OF REGULATION

“| stick my face on how I feel and tell Sharon (TA) and

Cognitive Polyvagal

orery Theory she helps me to take a break’’ Kerry Ann L2

Neurodivergent
Learning

“ It has helped the learners to
understand their feelings better. We use
this as part of our morning routine to
introduce and model the language
linked to their feelings. We then use this
throughout the day to help them with
their emotions "’ Class Teacher L2

Impact:

. Increased self-awareness and social and emotional skills

. Taught through PSHE curriculum and wider application in everyday contexts at
school and home to support learners with expressing their feelings and identifying
regulation needs and strategies

. A common language for communication, problem solving, and emotional
understanding

. More time spent on learning instead of on behaviour management

. A healthier, more inclusive school climate

Term1 Term 2 Term3
Exceeded | Achieved Exceeded | Achieved Exceeded | Achieved
Num % |[Num % Num % Num % |[Num % Num % Num % |[Num % Num %
Overall
IAF: |Q7AIRQ ||-'.|:.2| qQ |72‘)| |21 |‘)'~'.‘)I77|F;‘)R| 1 |17‘)| I 10 |1l-'.'~'.| 271 |171|QQ |R7EI




U TC OM E Children and young people know that their views are
taken seriously.
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- E
Pupil Voice: student Council Meeting
: ' - Avfumn 1: Date: 10® & 24h Oclober 2024
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e et ok o it naniduat mary- / b ,
st s e T pramate resdam o chalcs and ha ght 12 rEEG RS ¢ a. ¥vs CALTHORPE
n axress views and beles / = ACADEMY
Quesfions Leamer: Views and Co-Produchon
Tudent Views [LFL) ! 1 i
p—re Learner's Views on Reading Autumn 2023

ron: AllTne student cound reps have filed in @ survey abaut how
/ e they feel about reading, student ceuncil reps have expressed Have you vished fhe mobie farary? -
#inet e sous Vv cneschosen® | they all enjoy reading. fhey have ascessed the sehoal orary ! !

and mokile forary on different cccosions.

e o e e e ol
I I tati They would ke to order more books around:
- mplementation: . What could make ¥ betlar? Foctball
2 it ® & P ) Student Council = Harand makeup B e e e ————
ot 5 tert
Bt muthy  tomcie Ow sheel ber +  Meet twice every half-term. : P;J;s:epg:jéas
\ At meetings, they will have the chance « Sensory books o 2 4 & & 1 12
%i f‘*’ ()] to discuss and implement ideas that »  Musical books ENagative views W PacHive views
Show  visitors  oround school could help improve the school. ® Taliing books
+ These might be problems that need fo ®  PJ Mask books
- Py 30 be solved or new ideas. * Carbocks Which books do you like? | Which books would you ke for the schocl liBrary?
» R R e + _Conduct learner surveys across * Dollbooks
Usten to whot ot pupls  thek 4 — | g qming for Life Pathway fo gain wider o EEiviERE
- learner views : smp‘derngn ~ Ermenfa + Colourng Boos
a ﬂj + Data shared with school leaders- data e Box for book's thof are retumed a  Spidermnon *  lWugic beoks
Help to  plen used to improve school provision Moser e e e e = Any = Talking bocis
. il- ’ arning: - - N - [t - 3l
e oo o ( I 1‘ \ o playground faciliies and whot different equipment the school Picturs books Pd Maosh Books
a B o consulted on the changes that have mpdadc Current & st o v s raseenry | should order. +  Colowring boois +  Fooiball
ooy a taken place = Al the end of the meeting the student souncil reps took back *  Sersary books *  Bock: about con
Help  pupls tolearn obout ther nAghts *  Adveniurs books +  SuperPotaices
Next Steps a couple of ployground surveys t let their peers in their i i
classes fill in fheir views regarding the secondaory playground. * agemnes M ook anaut dalzs
- . ADP Torget: PD 1- +  Any boois +  Fooiball
Datte: Agenda items Key staff Improve our co- +  Hechh ond beouty bosks
production |
AUt e o e ool Lty & seconday Pyt e Tesea feadng = siratagy (befter |
isaming - pupil voice)
Aut2 Winter Celeerafiors Torn- LAL Extended Lead . Research info
complementary
Sorl Pranring Interfaith Calebrofions Jerny from Lodywood practices fo .
Fianring Nafional Sfory feing waek et profec, Love = further develop e
Kitchen Staff-slan the E : coproduction for
menu &Te = = learners with E
Spr2 Review of schodl Sinners- share views suey ofher leamers Lowrs L Dave & Alan == - ‘;g’;ﬂi’;ﬂm“m ( .
Planring Bd enichment day Lowrs W ——— come 0 ur AC"’IO ns:
Sum || Farmingrouto e averensssof it stety wesk L= soegunaing : . gfjﬂ';i‘:wqw
plan prom
o Sdendsdead practices to + FReading lead has met with learning for life claszes to determine the reading
develop @ more levels of all l=arners and to further identify books for reading for pleasure®
Sum2 | Panend of yeor celebrations Exended Lead Tom structured X N
[:5] coproduction * Learmers attended a shopping trip to peters book store to choose more books
Fertoming Ars ey strategy fo meet i n
the :ggds otal for school library and 6 form comman room and collect order of books
Calthorpe Academy | http://calthorpe.thrive.ac leamers e.g. non +  Pupil premium used to purchase books
verbal ASD PMLD 4 + Impact-more learners accessing the school library




UTCOME 8

1 Early Identification

& — I

Hew e A be made

2070 e R o3

tew  apecel  learg

For chagen W

“To get the best help for thelr needs: every child is
diffevent”

“I meeded help to contral my feelings when | was  kid”

“) had behoviour izsues when | storted dn 2008" {Learmer
#thirks help with behavicer 3t an earfier age wold have
Fezipesd hirn)

4 Education Review

] =
a a =
WA wedd e MR e e e

o getrg e bel  shooin o

(=)

ehoa?

“ T check that the teachers have the right snderstonding of

the wark that's ghven fo pou'

“uik if they are making hots af mokse™ fLearmer is n 3 dazs
with 12 other learmers and said he is noise seraitive and that

sometimes e finds it too diflouit to concentrate on his
learming as there’s ton much noise in dass)

“Check we are learning new things”

7 SEND Partnership Team
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“Facus on ol the diffculties that they have sa that they can
work together to help them achieve what they are
fearning"

“1 needed help with ay communication™

“This hoppened when ! started wark at the haspital in
20121* {This learner said that in his experience professiorals
at his place of emgloyment, the trarcitions team, his carer,
soctal worker an teachers worked will with Fim to support
i o get paid employment]

5 Localities

“Parents t be communicated with by school s they work
together to get the best information between home ond
“AMeet Mom at school” (Learmers parent dossn't drive 5o
finck: getting to and from appointrents dificult]

“Proide move college information™

Children and young people know that their views are
taken seriously.

“Fronsitions team help us to vislt colleges o get a feel for
ch one and what's more suitoble jov s, We need o5 much
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*time & place

“Tis ke swve shat we get the right check s quickly
»
“Becouse things con get worse"

“Ta help them to hecome independent™
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“Understand us find aut information that we bave to help us
50 we can have better apportumities”

Do regulor checks to see there ore any changes to
Information”

“Get the right money*
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o h 25 possible about courses before we hove our
apen days ot colleges ho help s to choass"

“Mave information about aollege oourses”
“gollege visits"

“Warking an knowledge of independence and houses"

11 Early Years

3 Transition

“Communicating everything eorly

“Community murses help me with my chonges dn medicol
meeds and what o do next. They explained what the
better options are and allowed me Hime fa make chaloes
about my core

“The Tronsition Team ot schoo! suppant me 1o lear about
k' ©

“Clear instructions and transition days™

“My Dad has a ot af input kto my ERCP- it would be
better if ) could too™

1 it £ bmaen bvear b sk i b sl than Bt 15"

6 Communication
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“One to one covversations with jamilies, wsing sign
languages”

“heck-up ance b o while 1o see how they are dolng™

“Understand the child they are working wi
the right information ta the fomiles™

My Mom would e me ta get a job and hove more
information”

“Parents vt school to be shown the work | have done™

“Regalor parent meetings"

9 Safeguarding
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“Staying sofe online. Students on sockal medio should be
careful about what they pat on them and wha they are
talking to. Teach us olf how to report information on anline
safety to parents school ar police™

“How to put out a fire" (Learmer was talking about practical
ways to stay safe anound the home|

“Learning about the doctors and how they con help us™

“Mrental health support

i < T B v

Wl wedd geed bep ok M

/Yy oo

ey ey chides ond  bebes  wm

Lo B

sl maah?

= — &

“Move support needed- ) hod o corer for median! needs that
helped me when § first started school, ©

“Parents need suppart with their bables and have
information. Jf they are sick they con go to the doctors with
this dformation”

“if doctors are helping fomiles fo help babies and children™

Our learners were consulted on their views for the local SEND Offer by Birmingham City Council. These were
used as part of the councils consultation process




Children and young people engage in action to campaign and/or advocate for the rights of
children locally and globally. Most children and young people understand their role as
global citizens.

Sports Leaders

Learners from the Post 16
Learning for Life pathway have
been visiting schools in the local
area to deliver sports sessions.
They have had the opportunity to
teach a range of different ages,
teaching from year 2 to 5. They
are currently visiting two schools
(Regents Park and Clifton).

School Games and Active 30

Learners have been competing against other schools in various sporting events such as Boccia, Curling, Multi- skills and Athletics against

other mainstream and SEN schools.

Learners have had the opportunity to take part in activities (hon-competitive) with other schools such as the MOVE festival and Chance

to Shine.

In conjunction with your School Games Hubsite (Cliffon SGO) Calthorpe are delivering Active 30 sessions to encourage young people in

Primary Settings to be active within the school day and beyond. They will deliver to target audiences where the need is great, based on
» governmental socio-economic data.

CRC Articles Accessed

Article 3: Best Interests of the Child

*The Sports Leadership programme is designed to
promote the best interests of the child by enhancing their
physical health, personal development, and social
inclusion.

Article 12: Respect for the Views of the Child

*It has encouraged our learners to express their opinions
and take an active role in decision-making processes
related to sports and physical activities.

Article 23: Children with Disabilities

*Ensured our learners with disabilities have access to
inclusive sports programmes, promoting their right to
participate fully in recreational activities.

Article 24: Health and Health Services

*Promoted physical health and well-being through regular
participation in sports and physical activities.

Article 28: Right to Education

*Integrated sports leadership training into the curriculum,
enhancing learning opportunities for SEND learners.
Article 29: Goals of Education

*Supports the development of learners' personalities,
talents, and mental and physical abilities to their fullest
potential through sports and leadership training.

Article 31: Leisure, Play, and Culture

*Ensures that all learners involved (including other
settings) have the opportunity to engage in play,
recreational, and cultural activities.




OUTCOME ¢

Children and young people engage in action to campaign and/or
advocate for the rights of children locally and globally. Most
children and young people understand their role as global citizens.

music makes
me happy

. Laura Williams © & Reply <\ Replyall ~ Forward
To: Calthorpe Staff Thu 21/03/2024 13:22
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Hello All,

We wanted to take a mement to thank each and every one of you for your incredible contributions and support towards Red Nose Day, a grand total of
£735.51 has been raised! Your generosity and enthusiasm have truly made a significant difference in our efforts to support those in need.

Congratulations and thank you to the Learning for Life learners, LFL Team and Tom for their efforts in participating and creating a fantastic day of fun for all:

In a heart-warming display of unity and talent, our school \
choir joined forces with pupils from St Ann's Catholic School
for an unforgettable evening concert to celebrate Music of
Life's 20 year anniversary.

The concert was held at the packed Calthorpe Creative
Arts Studio, the event celebrated the power of inclusivity
and the joy of music. The concert, themed 'l Sing Out Loud”
featured a variety of performances that showcased the
remarkable talents of both our Learning for Life learners and
mainstream pupils. The event aimed to foster a sense of
community and understanding, breaking down barriers and
highlighting the unique conftributions of each learner.

Calthorpe
Academy -

World Down
Syndrome

unicef@ | Clarks

(thrive.ac)

:IE?;TE?:TING § Unicef@

SCHOOLS : UNITED KINGDOM



https://www.calthorpe.thrive.ac/news/?pid=56&nid=2&storyid=49
https://www.calthorpe.thrive.ac/school-news/world-down-syndrome-day

RIGHTS

RESPECTII\IGE Unicef@

SCHOOLS UNITED KINGDOM

“Provision, supported by excellent, unique and
innovative resources and rewards, which enables very
young children through to late teenagers access to
develop their fundamental movement skills, handling
of objects, understanding of their own body and
health and levels of self-care and independence.
Extensive opportunities for young people to develop
leadership skills and gain other appropriate
accreditation to support their transition into the
wider workforce and adult life.”

AFPE Quality Mark, July 2023

“Very special things are happening at Calthorpe
Academy. This community is driven to make every
moment count for pupils with special educational

needs and/or disabilities (SEND). The school is
determined that those needs will not limit pupils’
achievements or enjoyment of school and the world
around them.”
Ofsted, October 2023.

“The school continues to move from strength to
strength in terms of its superb inclusive practice and
I am firmly of the opinion that the school fully
meets the standard required by the Inclusion
Quality Mark to maintain its status as a Flagship
School. | therefore recommend that the school
retains its Flagship Status and is reviewed again in
12 months.”

Inclusion Quality Mark (UK) Ltd, July 2024

Additional comments from school and wider community
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Parent’s Views on their child’s progress at Calthorpe this year:
«Schoolis the most positive thingin F’s life. He enjoys recreating what he learnsin school. He thoroughly enjoys painting and
numeracy. This creates a positive mood for F at home.
T is beginning to talk more at home, which is a positive thing.
*R can transfer himself from being on the floor to the chair on his own
S is behaving really well outin the community now - not presenting with challenging behaviours anymore.
| enjoys engaging in cooking and tells her mom that she likes learning new recipes. Mom stated | has become really helpfulin
helping at home with cooking and tidying up. | has recently stated she enjoys doing work experience at Tescos and making her
own packed lunch.
S concentration has improved and he spends more time looking at adults when they speak to him.
| seems more alert and is making steady progress with his movement of hands/armes.

*B is happy to go to school now and she looks forward to getting in the taxi each morning and comes home happy too.

T has been communicating whilst using gestures. Talia will calm much quicker than before especially when she knows
somethingisn't available.

S uses speech more at home now. He colours/paintsin books now previously was doing this on walls! He tries reading books. He
seems a lot calmer. He is beginning to make requests e.qg. teq, biscuits, banana, yoghurt. He can change TV channels and uses
remotel

*A is more independentin his care skills such as brushing his hair and brushing his teeth.

«'C’is now helping more around the house and folding her own laundry. She also becoming more independentin scenarios
such as sorting her own food. Her writing has also improved.

*We are happy with S's progress and wish for her to prosper at Calthorpe and home



